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    This study observes 3 gifted children in a natural classroom environment with non-gifted 
children, examines gifted children’s similarities and differences with each other and with non-
gifted children, exemplifies gifted children’s characteristics via concrete examples and helps 
teachers to identify them. The data were gathered through a literature survey and observation. 
Gifted pre-schoolers Kaan, Zeynep and Can’s developmental and personal characteristics are 
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    Giftedness in young children refers primarily to "precocity", a rapid rate of development in 
one or more realms (Smutny, 1998). Recognizing and nurturing giftedness in young children 
presents an important challenge to educators (Winebrenner, 1992).One way to begin finding 
gifted children is to focus on a range of behaviours that occur in the daily conversations, 
activities, and responses to learning opportunities in and around the classroom (Smutny et al., 
1997). There are some characteristics that are common in gifted young children (Smutny, 
1998).These characteristics may be examined under the titles physical characteristics, language 
development, cognitive development and social development. 
 
1.1. Physical Characteristics 
    Gifted children in general have a high degree of energy (Clark, 2002; Feldhusen, 1986; 
Whitmore, 1980). Some researchers express that gifted children are greater in height and weight 
than their peers (Omeroglu, 1993). As a result of the researches analyzing famous people in 
history, it is indicated that most of them are bulky, whereas there are a lot of people who are over 
the standards physically but have normal talent level (Metin, 1999). Stocking and Sawyer 
emphasizes that, the physical factors are directly related to the socio- economic level, by basing 
on the data of the study, which were prosecuted with 842 adolescents (Davis& Rimm, 1994) 
There is no significant evidence proving that, the superior ability is related to superior 
psychomotor skills or superior physical development (Roedell et al., 1980).  
1.2. Language Development                                  
      In pre-school period, gifted children ask thoughtful questions, discuss about issues and ideas, 
and make broad and rich descriptions (Smutny, 2000). They have extensive vocabularies and use 
complex sentence structures (Smutny, 1998). They show talent in making up stories and telling 
them (Smutny et al., 1997). Their sense of humour gets ahead of their peers (Porter, 1999). They 
can use the language in a creative way, they can simulate the moon  as a ball or an (Castillo, 
1998). In addition, they exhibit the ability of understanding figurative meanings (Castillo, 1998) 
1.3. Cognitive Development 
    Giftedness stands out in the fields of cognitive development, skills of curiousness, quizzical 
questions that will affect the subject deeply, concentration over the age on an interested subject 
and problem- solving (Tucker& Hafestein, 1997). Gifted children are curious about cause-effect 
relationships, they get deep and detailed information about their interests, and they prefer to 
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work alone without being dependent on others (Smutny, 1998). They learn quickly and they 
dislike routines and repetitions. The stimuli they receive at school are inadequate and they get 
bored quickly in the classroom (Porter, 1999). They need individual attention. They can 
understand abstract concepts such as time, death etc. Some of those children can learn read and 
write before they start to the school (Porter, 1999). 
 
1.4. Social Development 
     Gifted children, often do not find their peers at their own levels and their own area of similar 
interests. This situation can lead to the problems of social cohesion. However, as there are gifted 
children who have social cohesion problems, there are also gifted children who are popular 
through their leadership ability among friends and they are the group leaders leading the group 
(Metin, 1999). Gifted children prefer their intellectual peers to their chronological- age peers, 
resulting in a social preference for older children and adults. They lack interest in children of 
lower mental age and choose friends among children like themselves. They relate well to adults 
and may have problems playing with less able playmates (Davis & Rimm, 2004; Freeman, 
1994). (Clark, 2008). They are perfectionist; tend to be very idealistic, seeking what is fair just at 
an early age. They are more sensitive to the values and the moral issues; understand” good 
behaviour" and "bad behaviour" very early. (Clark, 2008).  They have strong needs for 
consistency between values and personal actions (Clark, 2002). They are sensitive to the feelings 
and expectations of others (Clark, 2002).  However, some gifted children; exhibit hyperactive 
traits and they have problems in concentrating and deciding (Strip, 2000). 
      Gifted individuals may exhibit some of the following characteristics.  It is not expected that a 
gifted child will exhibit all of the traits listed nor are the presence of any of these characteristics 
prove that a child is gifted (Smutny,2000).  
      
2. Purpose of the Study 
    This study has been developed with the purpose to evaluate physical, language, cognitive and 
social characteristics by observing three gifted children with three non-gifted children in the 
natural classroom environment, to examine the similarities and differences in these children and 
with other children, and to support teachers in distinguishing gifted children more easily by 
explaining with concrete examples. The data in this study have been obtained through literature 
studies and observation. In the study, similar and different aspects of Kaan, Zeynep and Can, 
kindergarten gifted students, are examined within the frame of gifted characteristics by featuring 
their developmental and individual traits. 
 
3. Observation of the Three Gifted Children 
 
3.1. Kaan:   
    Kaan is not a child physically different from his peers. He is not a child, who can be defined as 
very active and very energetic to offend the eye when together with friends. 
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   While the teacher is talking about a subject in the classroom, Kaan may ask elusive and 
interesting questions that even the teacher has difficulty in answering. For instance, when the 
subject "vehicles" is treated in the classroom, he may ask questions about the car engine, the 
operation of the engine, the piston and the pedals, and the brake system. He gives very detailed 
answers to the questions referred to him. For example, when the teacher treats the subject 
“material content", and asks about the content material of the wooden chair by showing it, he 
answers by talking about the metal screws, the plastic arm edges, the raw material of plastic is 
petrol, the fabric pillow and the fibre filling material instead of responding as "wooden",  like his 
friends. The sentences having figurative meanings may capture his attention. For instance, he 
may put an interpretation on his teacher's answer “you are too kind", as saying “some people 
have kind behaviours and some people have kind bodies." 
        Kaan is very curious about dinosaurs and cars. He can tell  all dinosaurs' names and their 
traits. He knows car brands and models. When he comes back home with school service, he tells 
the brand of each passing car. Apart from this, he asks questions about how cars work, the 
operating system, and the brake system. He comprehends the explanations quickly. By 
completing his studies, he helps other friends to complete their studies. He is in teacher's 
assistant position in the classroom. He can establish cause-effect relationships by combining two 
different situations. For example, by combining  a mixing experiment ,in which the oil stay on 
the top of the water, with the information that fat people have more fat in their bodies,he may 
express that fat people should swim easily and should not sink in water easily. While he is in 
helping position by answering his peers' questions, he prefers to ask his questions to his teacher, 
not to his friends. He can comprehend abstract concepts like time. For example; before the 
school trip, he warns his friends tarrying in the school cafeteria by saying that, if they do not eat 
quickly, the time will elapse and they will spend less time in the school trip. He receives 
education in kindergarten and he can read and write. Kaan is a child who can read the story 
books in classroom fluently. He knows and writes the current date. When a new letter is added to 
or removed from a word, he is aware that the word turns into a different word. For example, he 
has got two friends in the classroom; Atacan and Atakan. By walking up to Atacan, he may say: 
" If we put a strip on this letter, your name would be Atakan, by putting his hand over the letter 
'c'" He is liked by his friends, and he gives his friends advice constantly. He is pretty popular and 
in the position of class leader. He participates in activities. He likes making people feel that he is 
successful and knowledgeable. 
 
 3.2. Zeynep:   
 
     Zeynep is physically greater in height and weight than her peers.  Normally, she does not 
exhibit a very lively appearance; but when she gets bored, she gets around in the classroom and 
even if she sits, she may be restless. 
    Zeynep, constructs original stories, and sometimes produces a different version of the movie 
that she likes. She expresses all of these with rich vocabulary and complex structured- sentences, 
which reminds an adult narration rather than a six-year-old’s narration. She can comprehend the 
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mottos and jokes in the advertisements and she can make those current issues in the classroom 
by treating them as a subject of joke.  
    Zeynep is a child who enjoys art activities so much and likes producing different combinations 
with colours and various materials. She can make use of a usual study as an experiment. For 
example, in an ordinary painting activity, she may ask the possible results of painting with 
colours of different ( pastel and watercolour) ,and then she may try it. 
  She does not like routines and repetitions and she refuses to participate in activities which are 
repetitive and easy for her. Sometimes, by thinking that the teacher may forget the activity done 
before, she needs to remind it. She tells around her that the teacher is forgetful. Her attention 
may easily split in the activities that she participate in. In such a case, completing a puzzle 
(which is complicated for her peers) may seem more attractive to her. Sometimes she gets bored 
of the activity being done in the classroom and she gets around or she may want to go out. She 
may irritate the teacher by distracting her friends. When she seizes a chance to produce original 
products or thoughts, she may become a perfect participator in the activity. 
      In addition being not a child liked by her friends, it cannot be said that she is forgotten about 
and isolated. She prefers to ask questions to the teacher , and she needs special attention from the 
teacher constantly. Her teacher describes her as a tiresome and a difficult child. She cares about  
truthfulness and honesty. She may be a smart aleck against her friends and compel them to make 
her own wants. She gives importance to the consistency between the said and committed, and 
she interrogates this. For example, she went to the market with her mother but she decided to 
stay in the car and she did not want to leave the car; because her mother just wanted to buy some 
potatoes. However, she asked her mother if she got back immediately to the car after having 
bought the potatoes from the man selling potatoes across the car.  When she got the answer from 
her mother that she would be back soon, she started to wait. She was watching her mother while 
waiting. After having bought the potatoes, her mother saw the mandarines being sold on the side. 
She bought some mandarines for her daughter because Zeynep loves mandarines, and while she 
was getting back to the car, she thought that her daughter would be happy. However, when she 
got back to the car, Zeynep was shouting and crying. When the mother asked her the reason for 
crying, Zeynep answered that her mother was not honest with her and she should not have 
bought those mandarines. When the mother said that she bought the mandarines in order to make 
her happy, she told that keeping a promise was far more important than making a surprise. 
However, when such a child exhibiting these behaviours and talking big, does not want to share 
her toy, and in case of an insist she shows a real tantrum. 
 
3.3. Can:  
 
     Can has got a normal physical appearance like his peers; but he is a bit thin. He is so active 
and energetic. 
     It is thought that interpreting Can’s language skills is not appropriate, because he does not 
contact with his teacher and he shouts in order to get his wants and when he gets angry. 
      Can does not ask questions, participate in activities and shows an effort to learn in the 
classroom; but he gets around and crawls under the tables and chairs. The studies conducted in 
the classroom does not attract Can’s attention. His teacher is surprised at the diagnostic “gifted 
child” for him.The family and the school thought that the reason for his incompatibility might 
result from his inefficient cognitive capacity and they were surprised at the diagnostic. 
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      Can has got serious adaptation problems. He does not like expressing himself. He hides his 
knowledge and his different sides. He prefers to get around aimlessly in the classroom or crawls 
under the tables, he distracts his friends while his friends are busy with something; so he irritates 
his teacher. A person from outside may think that he is under the current age capacity instead of 
being gifted. He prefers being alone to being with his friends. When he seizes an opportunity to 




4. Differences and Similarities among Kaan, Zeynep and Can 
 
    When evaluated physically, Kaan and Can are not different from their peers but Zeynep is a 
more bulky child than her peers. 
    Kaan and Zeynep exhibit skills of using the language at a high level and like details; but Can 
does not contact much, ask questions and get into details. While Zeynep likes to construct 
different stories, Kaan tries to improve himself in the fields of cars and dinosaurs. Cars and 
dinosaurs do not attract Zeynep’s attention. Can  does not exhibit an interest to any of them and 
does not participate in. 
      Kaan and Zeynep reason on the cause- effect issues ,try to establish relations and make some 
kind of deductions. Can may seem indifferent to them. While Kaan has gained the ability read- 
write before he started school, for Zeynep and Can no upper level situation than their peers is in 
question. Kaan participates in the activities, Zeynep does not always participate in and Can has 
always difficulty in participating in. While Kaan is helping his friends after having completed his 
study, Zeynep gets around aimlessly in the classroom and distracts her friends. Every three of 
them  exhibits participation, when an adult cares for them and values them individually. 
Although Kaan is a child who is agreeable and liked by his friends, Zeynep and Can are  
described as difficult children. 
    While Kaan is in leader position and liked by friends in the classroom, Zeynep is neither liked 
so much nor forgotten about. However, Can is generally alone. Kaan likes making people realize 
that he is successful and knowledgeable, gives advice to his friends and he makes all of these by 
avoiding disturbing his friends. But Zeynep may get reaction, by trying to make her friends 
doing her words by force. Such a demand from Can is not in question. Kaan tries to solve the 
case by following a moderate way when he does not want to share his toy, but Zeynep and Can 
may start to shout and cry. While Zeynep puts emphasis on the subjects truthfulness and honesty; 
and interrogating the inconsistency between the word and the behaviour, Kaan does not treats 
diligently and Can seems uninterested. 
         The important thing wanted to be explained here is that, there are certain traits related to 
giftedness; but every gifted individual does not exhibit all of these behaviours. It is not in 
question for gifted individuals to exhibit all of these gifted characteristics (Smutny, 1998).  In 
addition, it is seen that not all the gifted individuals exhibit the same behviours. Gifted 
individuals are not a homogenous group, and therefore, may exhibit these characteristics in 
Cagla Gur / Procedia Social and Behavioral Sciences 12 (2011) 493–500 499
varying degrees and intensities (Smutny, 2000). As a result of a 20-year study, Sandhu 
emphasizes that gifted individuals may exhibit different behaviours, and a single giftedness is 
not in question (Sandhu, 2010). Although there are some developmental characteristics for gifted 
children to generalize and make them realize easily, every gifted child is special like every other 
child (Gur, 2006). 
 
 
5. Conclusion   
 
     The observation showed that all three kids displayed different characteristics, attitudes and 
behaviours not only from their peers but also from one another. The existing literature also 
corroborates these observations. 
      Gifted children should not mean a single type of children with similar characteristics. On the 
contrary, these children display different characteristics not only from other children but also 
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